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ABSTRACT
An EPDA Institute, held June 10 to July 21, 1965, is

described in this report detailing objectives, activities, staff,
participants, and results. Eased on the needs for inclusion of
African and Afro-American materials in the curriculum, and for a more
effective approach to the problems of the disadvantaged learner, the
specific objectives of the institute were: 1) to strengthen
participants' backgrounds in the above cultures; 2) to increase
understanding of the environmental influences operating on
disadvantaged learners; and 3) to improve participants' abilities to
develop and use instructional units in this area which would respond
to the needs cf disadvantaged youth. The two courses offered, African
Backgrounds of Negro History, and 'Materials and Methods of Teaching
the Disadvantaged, utilized lectures, field trips, and an opportunity
for participants to construct and tryout units in local high school
classes. Administration of the Black History Test and semantic
differential measures indicated that participants' knowledge and
understanding of Black culture were significantly increased and that
attitudes can by modified by cognitive learning. A profile of the 26,
predominantly Scuthern, participants is appended, along with results
of the above two tests. (JLB)
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I. Introduction

The program of the Institute was designed to meet the need for the

inclusion of African and Afro-American materials in the school curriculum

and the need for a more understanding and competent approach to the problems

of the disadvantaged learner. Accordingly, the Institute focused upon

the following objectives: (1) strengthening participants' backgrounds_

in African and Afro-American Cultures; (2) increasing participants'

understanding of the environmental factors (economic, social and psychological)

which contribute to the educational difficulties of disadvantaged learners

and (3) improving oarticipants abilities to develop and use instructional

units around Afro-American topics which would speak to the needs of dis-

advantaged youth.

The Institute attempted to achieve the above objectives through

the scheduling of appearances by guest lecturers and consultants who had

special qualifications in fields related to 'oho Institutes' program.

In addition. field trips were planned to places contemnorary and historic

interest in terms of the three subject areas covered by the Institute's

program. The courses offered were: History 501. African Backgrounds of

Negro History; and lduc. 547. Materials and Methods of Teaching the Dis-

advantaged. History 501 was not given for credit but was made a requirement

for particinants because of the importance of African Backgrounds in under-

standing the role and position of the Negro throughout his sojourn in this

country. In the Education course, participants were given the opportunity
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to utilize their new knowledge and information about Africa and Afro-

American Cultures to construct units and try them out in the local high

school and in the high school classes of Savannah State College's Upward

Bowl Project. They were to develop units, teach them (for one weak) to

one class, then revise them and re-teach them to different classes. In

this way, the substantive content of the program would be directly and

immediately related to the classroom situation.

II. Operation of the Program

A. Planning

On the whole, the planning phase of the Institute proceeded according

to the original proposal. Efforts were made through surveys and through

consultations with college staff, local public school officials and .1= -

community leaders to determine more specifically the educational needs of

this area, and the resources which were available for meeting then.

These surveys and consultations sought especially to establish the extent

and aeriousness of the educational lacks which the Institute's program

would attempt to overcome. For example, our surveys revealed that a large

precentage of the pupils in the area high schools possessed many of the

characteristics of the disadvantaged learner, and that courses in African

and Afro-American Cultures were conspicuously absent from the curricula of

the schools. In our consultations we sought to determine how= well the

educational preparation of local teachers appeared to equip than for coping

with the problems of disadvantaged youth and of understanding the position

of Afro-Americans in American society. Our consultatiOus- also sought

information about any programs in being or contemplated which dealt with

the above problems.



Our consultations served to confirn the need for the three-nronged

apnreach mhich 113 were following. They revealed that there was very little

in the educational background of nnst of the teachers which would again

than to cone realistically with the problon of educating disadvantaged

(or sUvnntaged) youth for living in a nulti-group society which seemed to

be becoming "two societies-senarate and equal." They revealed, also, that

there was only one (1) progran :designed snecifically for disadvantaged

learners, in the case for retarded readers who were entering juntor high

scho)1, in the entire Chatham County-City. of Savannah area. and one nrogram

in Black Studies being nlannel-"by. the Great Issues (Social Studies)

Faculty of the Savannah State College Upward Bound Project. The consultations

then, reanohasized the need to nrovide exneriences which would help teachers

to understand their nunils bettor, are to meet the needs of both teachers

and nunils for a bettor understanding of the role of Africa in tho world

society- and of Afro-Americans in American society. Additionally, the

consultations, along with the examination of available resources, indicated

the noel to assemble a variety of :iaterials: both to use with narticinant-

teabhers, and for -articinants to use in their work with high school nunils.

The consultations laid the ,--roundwork !or cooperation with college

personnel and with local educational leaders both in subsequent nlannin7

and in the oneration of the Institute. The princinal of the only high

school in the city which would have a summer progran agreed to the

use of the Social Studies classes for two separate laboratory experiences

of one week's duration each for Institute particinants. The Director of

Savannah State's Upward Bound Project had consented to a sinilar arrange-

ment while the erigdmal proposal was being drafted; and throughout the year
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IIP
the Upward Bound Great Issues Coordinator served as unofficial consultant

on problems of selection and evaluation of instructional materials.

With respect to the availability and distribution of resources for

planning some minor problems were encounterel in regard to the interrelated

elements of time, staff, facilities, and funds. Since Savannah State is a

rapidly growing small college, facilities, especially office space. are

at a premium. Not a little time was spent just locating satisfactory office

space, and arranging for needed furniture and equipment. In addition. the

funds did not appear to be sufficient for nurchasinc the needed supplies

and instructional materials (including books for both participants and

nunils) and at the same time naying for released time for the Director.

Consequently, the Director assisted by two Institute staff members, under-

took to do the planning while carrying the normal college teachin7 load

(15 quarter hours). With a slightly larger planning; grant, should such

be forthcoming, we would endeavor to secure the release of two-thirds time

for one person or one-third time for two norsons, so that the planning

and sunervising of office staff might proceed more smoothly. The experience

in negotiating for office space should enable us to resolve that problem

sooner and more satisfactorly on the second time around.

B. Particinants

Both the extent of annlicant responses and the qualifications of

the applicants were slightly above our expectations. There were in the

neighborhood of one thousand applications or expressions of interest in an

Institute which was designed for a maxlmum of 30 participants. Most of

the applicants, moreover, were pretty eminetly qualified in terms of the

extent to which they met the criteria for selection, and of their apparent



noel for the kind of crnariencos which the Institute sought to provide.

Although oureelection criteria was not losigno'. to achieve any specific

mix it was hopel that the crucial noel in this area for the Institute's

subject matter and annroach, mull. have elicited a viler response from the

non-black teachers in the Savannah area. It would annear that more personal

contacts will be needed to secure this kind of result, and we have already

taken some initial, though tentative, stops in that direction in prepetation

for next year. These steps include arrancements for earlier contacts

with the Citv-County. Social Studies Supervisor to enlist his support, and

the possible addition of one of this year's narticipants to the Institute

staff to work specifically in this area.

The iunbor of participants (26) seemed to bo about right, although

a variation of from four to six in either direction ( although nraferably

upward because of the need) would not have had any serious consequencee

for the Institute's effectiveness. The group was large enough to achieve

desirable variations in attitudes and abilities, but small enough for con-

genial work and recreational relationshins to develop. The demographic

variation also contributed to a sharing of different perspectives by

participants from large cities (Atlanta and Charleston) from growing

cities like Savannah, and from small towns and rural areas from outstate

Georgia primarily. In terms of the ages and years of teaching experience

of the participants, the majority were young and relatively inexmorionced,

although there were enough "veterans" who brought with thorn the benefit

of varied kinds of experiences to share with younger participants and staff.

We fool, however, that this particular mix will increase the Institute's

inn act because younger teachers are more amenable to change, in addition
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to having more years of service left to give to the profession. Differences

in perspective, possibly broadening the spectrum, might have been achieved

had there been more participants from outside the South. (There was only

one - from Joliet, Illinois).

C. Staff

The staff of the Institute in AfricEin and Afro-American Cultures was

both eminentlk qualified and dedicated. Each of the staff member had

special training in the area in which he worked. In addition, each staff

member had had prior teaching experiences with disadvantaged minority group

children. And since one of the objectives of the Institute was to increase

the participants knowledge of African and. Afro-American cultures and to

imporve their competencies in selecting and adapting curricula materials

to meet the needs of disadvantaged youth, therefore, the role of each ins-

tructor was both crucial and essential to the effectiveness of the Institute

program.

Thus, the selection of the staff in regard to their training and skills

was highly necessary.

Hence, Hanes Walton, Jr. was selected as the instructor for the course

in the African Backgrounds of Negro American Culture.

Dr. Walton is Associate Professor of Political Science in the Divirion

of Social Science at Savannah State College. He received his bachelor

degree from Morehouse College in Political Science and Sociology, his Easter

of Arts from Atlanta University with a major in Political Science, and his

doctorate from Howard University with a major in Government and a speciall

ization in African Government. He has taught Political Science at Atlanta

University and Savannah State College. He has published several articles
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on the Negro in American Life and some on African Government. In acquiring

a specialization in African Government, Dr. Balton took such courses as

Traditional African Political Systems,» which well prepared him to teach

a course dealing with the use development and decline of Ancient African

Civilizations. Moreover, the nature and significance of each culture was

well known by him - bemuse his extensive research and publications in

this area had further strengthen his insights. And finally - the impact

of the slave trade upon these cultures had also been brought to his

attention. And sine: the participants who took part in the institute,

had little or no knowledge of early Africa (see the Appendix) - his insights

and transmission of this knowledge was invaluable .

Twenty-four of the twenty-six felt that he was highly qualified, and

very effective in getting over the subject matter.

In regard to his effectiveness in the program-test results indicate

that it was highly significant. Results further showed that their was

20% increase in six weeks in their Ilnowledge of African Cultures (see

Appendix) and additional findings indicate that the attitude of the

participants regarding Africa have chanted significantly from a negative

and neutral one to a mach more positive one,

Mr. Delacy Sanford was selected ac the instructor in the Negro in

American History course. Delacy Sanford is an instructor in history at

Savannah State College. He received the bachelors degree with a major in

History from Savannah State College and the Master of Arts in American History

and Negro History from Duquesne University, Pittsburg, Pennsylvania. Ho

holds a certificate in Urban Problems, with particular emphasis on the

Negro, from Carnegie-Mellon University Pittsburg, Pennsylvania, where ks

spent a year studying Urban problem- and their solutions. He has done
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extensive research in Negro History and has several articles for current

publication. In acquiring his degree in History and his certificate in

Urban Affairs - Hr. Sanford pin tremendous insights into Black History.

And his constant research in the area further increased his knowledge and

competence.

Twenty-one of the twent -six Participants felt that ho was highly

qualified, while the same number felt that Be was very effective.

The test result collaborate the personal evalution by the participants.

There was a 21% increase in their knowledge in black histroy, and our

attitude test revealed that the participants left with a much more

favorable idea about Black people - than they had before hand.

Hr. Thomas H. Byers was selected for the course in 9gmtlaura and

Methodology Teaching The Culturally Disadvantaged.

Thomas H. Byers is Associate Professor of Social Science at Savannah

State Canoga; Mr. Byers expects to complete the requirements for the

doctorate in Social Science Education from Ball State University between

now and the tine the proposed Institute is echeduled to begin. Professor

Byers holds the A.B. degree from Johnson r. Smith University, and the
fee

Master of Arts in Political Science from the University of Michigan. He

has taught social studies in the public shcools, History and Political

Science at the college level, and has taught Social Science Methods and

supervised student teachers at Lincoln University and at Ball State

University (as a Doctoray Fellow). In the summer of 1967 he served on the

staff of an NDE1 Civics Institute (For Teachers of the Disadvantaged)

at Indiana University. Professor Byers taught the Curriculum Methods.

course and supervised the field testing experience.
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In acquiring his professional training - Mr. Byers gain tremendous

insight into social science education, i.e., teaching methoioLdos

as curriculum development. In addition, the training that he received as

a participant in one of the special media increased his competence in the

methodology area.

In fact, eighteen of the twenty -sic participants found him highly

qualified and some fourteen felt that he was very effective. Field obser-

vations of their first and second teaching experiences - strongly indicated

that the second teaching experiences and techniques were greatly improved

and well balanced.

Hiss Brenda D. Hobicyy was chosen as an assistant instructor in the

Curriculum and Methods of Teaching the Culturally Disadvantaged course

and as the Psychometrist.

Miss Mobley is an instructor in Education at Savannah State College.

She received the bachelors degree with a major in Psychology from Fisk

University, and the Master of Arts in Psychology from Tuskegee Institute.

In addition to her teaching experience, she has also counselling experience

with college students and with all age groups as a member of the staff of

the Savannah Office of Economic Opportunity. Miss Mobley served as

counselor and assisted Professor Byers in the Laboratory and Field Testing

phases of the Curriculum and Methods courses.

In gaining competence in her area - Hiss Nbbley had become an excellent

person to discuss curriculum innovation and adaptation - throughly impressed

the participants. In fact, they learned much from her directions.

Twenty of the twenty-six participants felt that she was highly

qualified and twenty-one of the participants in thcir personal evaluation
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found her very effective. The data obtainod from observing the second

teaching experiences collaborated those personal evaluation. She was

definitely effective in this manner.

In addition, in her role as psychometrist, she proved to be invaluable

to the institute. As Assistant Director in charge of the Institute Testing

Programs - she constructed both pre and post test to determine the actual

effectiveness of the program in terms of goal achievements. In fact, it

was from her test instruments and questionnaires, that we were able to

evaluate the program in terms of its strenolts, weakness and success.

Moreover, since there is no standardized test on Black History and African

Histroy, her knowlcdgo of Test construction proved essential. Moreover,

when we sought the impact of this new material on the attitudes of the

participants - Miss Mobley once again proved useful - because there are

no uniform test available on attitude measurements. Her knowledge of the

demotic differential device - has given us great insights into the therapeutic

value of teaching Black History.

Consultants

In light of one of our objectives which was to increase the participants

knowledge of African and Afro-American Cultures and to improve their cony -

petences in selecting and adapting currueilar materials to meet the needs

of disadvantaged youth - we selected visiting consultants who were very

specialized people in this respective areas and who could supplement the

work of the various instructors.

Moreover, since two factors - i.e., art and music were traceable

cultural artifacts from the African to the Afro-American cultures - we

especially needed some competent people to deal with these areas. In

addition, the use of the library facilities we felt was crucial as well



as mall as an overall understanding of Black History.

And furthermore, the snecial nroblems of disadvantaged students

had to be presented and dealt with as well as some useful tool explained

to the teachers that they could use in aiding their disadvantaged students.

In this light then, we chose the following peonle:

Mr. Andrew L. MfcLemore, Heal Librarian at Savannah State College.

Ho related the use of library facilities as well as how to locate pertinent

reference narerials in regard to African and Afro American History. In

their personal evaluation, twenty participants found hin well qualified

and some oithtoon find him vary effective in meeting their needs in this

area.

Mr. Wade Simmons, Princioal Harris Reading Center. hi.. Simmons

discussed one of the most primary problems of disadvantaged children,

ie., reading. In addition - ho conveyed techniques and theories as how to

meet and correct then. His presentation was essential - because one

couldn't improve the self-concept of Blacks with Black History - unless

they could real it first. Nineteen of the particinants found his presentation

very effective and twenty-two found his highly qualified to deal with the

nroblaa.

Mr. Philip Hampton, Artist and Art teacher at Savannah State - was

chosen to talk on the nature and significance of African and Afro-Ametican

art. And since art is one of the traceable cultural artifacts of Black's

life - his presentation was essential. All of the participants found him

well qualified, and all of then felt that he was very effective in meeting

their needs.

Mr. Walter Allan. music coordinator for the public school system

of Athens, Georgia - and part-time faculty instructor at the University of
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Georgia - was chosen to disarms the nature and significance of African

and Afro-American nusic because it too was one of the traceable feautros of

Black life. Twenty-five of the participants found his presentation to

be of essential, while the same number found him well qualified.

Dr. Samuel Dubois Cook - Associate Professor of Political Science

at Duke University was chosen to discuss the overall nature of Black History.

His writings and research on the philosophy of Black History has made him

an expert in the field - and twenty-four of the narticipants found his pre-

sentation - highly useful and effective. A like number felt him to be

highly qualified.

Attorney Chester A. Davenport - Legislative Assistant to Senator

Cranston (D-Calif) - was chosen to discuss the legal services that were

available to the culturally deprived. Twenty of the participants found

him well qualified and the steno number found him very effective in helping

than gain knowledge on how to help their students.

In conclusion then - I fool that both the regular staff and visiting.

consultants had a tremendous imnact on the success of the program. The test

results show a sizable increase in the knowledge of African and Afro-

American History. The summary of the field observation of the teaching

experiences also show a nositivo improvement in the teaching techniques

and methods of the particinants. And there also seen to have been a

tremendous change in the attitudes of the participants from negative and

neutral ones to positive ones. This then reads one to conclude that the

achievements and successes of the institute was was due to its' staff.

In other words, the effectiveness of the program was due in Part to a

competent skilled and highly specialized staff, both regular or visiting.
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D. Orientation Program

Participant orientation began with an Ice breaker Social ni the evening

of their arrival in Savannah. Paticinants and their douses wore able to

moot with staff and with each other on an informal basis, and to exchange

infornation about each others' backgrounds which relationships as the

Institute progressed. This initial activity was followed un with a mare

formal session on the first day of Institute classes. At this session

the staff was formally introduced with a brief discussion being given of

the specific educational and professional qualifications of each faculty

member in terms of their relationshil to the specific contribution which

ho (or she) was expected to make to ,the Institute s nrogran. Each regular

faculty member then briefly e;nlained the objectives and nature of the course

and /or other activity for which she was responsible.

Special activities, designed to establish a continuin7, dialogue bet-

ween and among particinants and staff, were conducted throughout the duration

of the Institute. Usually these took the form of evaluative and planning

session held during one of the regularly scheduled class periods. At

these sessions, participants and staff evaluated nrevious activities and

decided, on the basis of the evaluations, whether the activity, or similar

ones should be continued, modified or eliminated. 'accept in cases where

it was felt that previous commitments were binding, the decisions taken

at such sessions were followed. Participants decided, for exammle, that

instead of the Librarian's making a second scheduled class apncerance,

that the session would bo conducted in the Library itself. Participants

agreed that the scheduled tripto the Reading Center would be more beneficial

to then than would a second lecture by the Director of the Center. Other

decisions, affecting specific classes, wore also made as a result of
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participant-instructor consulatiens.

TL Program Operation

If the extent to which the specific program objectives were met is

measured in terms of observed participant behavior, then two of the

objectives were met to a great extent, while the third was met to a some-

what lesser extent. The behavior used as a criterion in evaluating the

first objective-strengthened background in African and Afro-American

Cultures - was performance on pro and post-tests which all participants

were given. Gains in this area were registered by all of the participants.

As the more extensive report in Section F (below) will reveal, these gains

ranged from significant to hapressive. The second objective - increases

understanding of the environmental factors which affect the educational

performance of disadvantaged youth - was evaluated subjectively in terms of

contributions to class discussions, and in part objectively through a

content analysis of units which participants brought with them as contrasted

with those which developed during the course of the Institute's program.

Again, the improvement ranged from significant to impressive. The third

objective utilizing African and Afro-American topics to develop instructional,

units which would speak to the needs of disadvantaged youth - was achieved

to a lesser degree than were the other two. However, given the obstacles

which participants had to overcome, the limited success in this area was

all that could be expected.. Two of'these obstacles, neither of which was

entirely attributal to the participants themsleves, are worthy of brief

mention at this point.

The first obstacle was the requirement that the participants who

worked with the Upward Bound Classes focus upon some minority group or

groups other than the Negro, and than compare the experiences of the different
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minorities. This requirement was established by the Instructor as the

surest way to avoid duplicating work previously taken up or planned by

the regular Upward Bound Instructor, since the Class were already studying

The Negro In America. Participants experienced some difficulty in finding

enough materials dealing with other minorities, while the brief time span

(These classes not 3 days per week) precluded effective development of

comparisons.

The second obstacle was pleoed in the paths of the participants who

worked with the local high school alasses. .That Obstacle was the thinly

disguised opposition of the teachers and parents to the teaching of black

history to white children (and a few black children) by black teachers.

(Participants wore allowed to choose between the high school and the college's

Upward Bound Project, and only one of the Caucasian participanrs chose the

high school). The teachers openly challenged the accuracy of the information

being presented, and in other ways interfered with the participants per-

formance in the classroan. id addition, participants were unable to use

the school's audio-visual equipment because it was being repaired during

the summer months. Finally, the parents brought so much pressure to bear

on the school superintendent and principal that the principal unilaterally

terminated the laboratory experience after three days of a'projected

ten day activity. As a result of this termination, these participants had

to be combined with those who were working with the Upward Bound classes

for the second week of the laboratory experience.

In spite of the above obstacles, however, some interesting and innovative

classroom procedures wore tried out rather sucessfully by quite a few of

the participants. They were attempting t4,utilize the "Nov Social Studies"
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apnroacbes developed by Fenton+, and there were interesting adaptations of

some of these apnroaches to the study of minority groups and of tho dif-

ferential imoact of prejudice and discrimination upon these groups.

Participants pad() good use of films, filmstrips, tape recorders, and esPeciallr

the overhead projector in teaching their classes. They almost nude use of

the newest duplicating materials and eqpinment, some Provided by the college

and some independently by the Institute, in developing and/or duplicating

instructional materials. Use of the overhead projector and of duplicated

handouts seemed to be more effective in stimulating active pupil involvenent

than any of the other devices used. In addition, there were several very

effective learning situations created by use of the blackboard both to com-

municate broad ideas and to nose questions for pupil reaction.

The informal program, which included field trips and social activities,

made both direct and indirect contributions to the effectiveness of the

Institute. The field trips made a direct contribution by giving participants

an on-the-spot look at some of the deplorable conditions under which poor

Negroes and other disadvantaged persons live and by providing opportunities

to view sone of the historic places associated with American history in

general, as well as with Afro American history. Indirectly, the field

trips contributed to the Institute's effectiveness by increasing the number

of ocoasions for participants and faculty to become better acquainted and

better informed about each other. This was also true of the social gatherings

which afforded particinants an4 faculty some of the kind of relaxation

'nhich revitalizes one for future efforts. In addition, the social activities

gave faculty and participants a chance to get to know each other on an

informal, individual basis, thus }veining each to understand the other better.

ildwin Fenton, Teachina The New Social Studies (New York: Holt, Rinehart
and Winston, 1966.)
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The Institute's faculty. including the Director and participants all

felt that the Institute did not last long enough for optimum achievement of

the goals which it had established. The beginning date war satisfactory

because it corresponded with the beginning date for the summer program of

the college. Extending the ending date about two weeks would have given

faculty and participants more time for planning and joint evaluation of

experiences, and participants more time for study and reflection, as well

as for constructed activities. [The need for such additional time became

more apparent as the Institute progressed.]. In all probability, a longer

time period would make its most significant contribution to the effectiveness

of_the laboratory caverience. [Since this was the area in which lack of

sufficient time for planning was felt most keenly]. Overall, the same basic

program extending over'Stght weeks instead of six, should enable faculty

and participants to do a much better job, and to enjoy it more.



A STUDY, Orr THE 'IMPACT: OP,,THE INSTITUTE IN, AFRICAN AND.AFRO.AMRICAN CULTURE

Black children experience constantly damaging discrimination and prejudices

which impede their psychological development and render impossible the forma-

tion of sound personality structure. The impact of his experiences is seen

in every aspect of his behavior and especially in the social-learning situat-

ion. It cannot be denied that our nation faces a crucial problem--the neces-

sity of securing greater understanding and harmony between the races. Vital

to the solution of this problem is an awareness among both non-Blacks and

Blacks of the importance of mutual understanding, respect, cooperation, and

interaction. Primary to this however, is the essentiality of the enhancement

of the self-concepts of flack children.

A particularly advantageous position for contributing to the formation

of positive-self-concepts among Black children is that of teacher. Those

teachers with sociological and psychological perceptiveness into the impact

of socio-economic and cultural deprivation upon self-concept and level of

educational attainment, manipulate in the relationship between teacher and

environmental expectations and pupil attainment in such a manner as to bring

about the desired personal enhancement.

The Institute in African and Afro-American Culture was designed to attain

many goals--educational, social, and psychological in nature. An awareness

of the problems confronting Black children in the construction of positive

self - concepts, and the problems facing teachers, many of whom are vastly

lacking in preparation for, the mutual function they hrse.in this aspect of
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development, were the basis of those goals. Cognizance of the role of the

teacher in forming self-concept resulted in the two major objectives or

goals upon which the piesent study focuses: a) an increase in the Institute

participants' knowledge and understanding of Black history and culture, and

b) concommitant favorable modification of their concepts of Black people

and their conditions and behavior.

METHOD

Subjects

The subjects for the study were the participants in the EPDA Institute in

African and Afro- American Culturel at Savannah State College, and students

from the Upward Bound Program at the college and those enrolled in a local

public sumner school program. The Institute participants were 9 men and

17 women, while there were 41 male students and 53 female students. The

main focus was upon participants in the Institute, with the students having

been the group used in the practicum phase of the methodology course taught

as a part of the Institute's program. The participants represented schools

in six states and cities (see Table 2 ) with populations ranging from 250,000

to less than 2,500. Most of them taught social studies classes in public

schools, grades 7-12, with Black student populations of over 75 per cent.2

The students were in the eleventh and twelfth grades and were from 15 to 18

years old.

Instruments

Increase in knowledge and understanding of Black history was assessed

using an objective Black History Test. Due to the lack of a comprehensive

1
The Institute was sponsored by the Department of Health, Education, and

Welfare under the Education Professions Development Act.

2
See Table 1 for further description of the participants.
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standardized instrument of this nature, the Black History Test was developed

from tests used in Black History courses taught at the college over the past

few years. Item-analysis and other evaluative findings indicated that the

test is a reasonably valid measure of knowledge and understanding of Black

History.

The Semantic Differential, an instrument developed by Osgood (1957),3 was

used to evaluate modifications of concepts of Black people, their conditions,

and behavior. This instrument assumes that measurement of the important

components of a concept can be made by securing ratings of the concept on

a number of bipolar adjectives, and from such ratings a semantic space can

be defined in which the meaning of a concept can be specified. Specifically

it attempts to measure the connotative meaning of a concept on one or more

of these bipolar scales. FUrther assuming that connotative meaning is

multi-dimensional, and that the concepts we commonly develop are heavily

weighted by three factors, factor-analysis has yielded three scales on the

semantic differential representing the major dimensions of meaning. The

instrument's major use is that of measuring changes in connotative or implied

meaning.

Procedure

The Black History Test was introduced to the Institute participants as a

diagnostic measure of their knowledge of Black history and culture during the

orientation period, which was the first day of the Institute. Information

about performance was given only in a general manner. The Black History

Test was re-administered six weeks later on the last day of classes of the

3
Charles E. Osgood, George J. Suci, Percy H. Tannenbaum, The Measurement,

otAgeling, (Urbana: University of Illinois Press, 1957).
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Institute to provide the retest measure and that of differences in re-

sponses. The tests were scored and evaluated in the same manner on both

occasions.

The Semantic Differential
4
WAS also adninistered to the participants

on the first and last days of the Institute. Here again the purpose was to

attain measures of pre-Institute responses for comparison with post-Insti-

tute responses. The differences in performance comprised the measure of

modification or change. Thirteen concepts were included in the instrument,

with 18 scales forming the' bases for judgement. Among the thirteen concepts

were concepts directly related to the subject matter, as well as others

which bore some other direct or indirect relationship to the concept of

Blackness.

The students made semantic judgements of four concepts on 18 scales.

The Semantic Differential was administered to them prior to being taught

by the participants and after one week of classes with the participants as

teachers. As with the assessment of participants the differences in re-

sponses formed the measure of modification.

All responses were totaled and the data analyzed in the following

manner. The Black History scores were evaluated as to changes in actual

scores and individual rank. Mean scores, standard deviations, Rho cor-

relations, and a test of significance of difference between the means of

the two tests were computed. The raw data obtained with the semantic

differential were a series of seven scores indicating the positions, or

semantic spaces, on the 18 scales, and designated the digits 1-7. To

4
For further information about the semantic differential, semantic theory, and

practice, see Charles E. Osgoodx "The Nature and Measurement of Meaning," vn".
lggical 'Bulletin (Vol. 49, 1962), C.K. Ogden and I.A. Richards, The Meaninkof
Meaning, 6;77.14.), (New York: Harcourt, Brace, & World, Inc., 1947) and John
B. Carroll (ed.), Language, Thought, and Reality: Selected Writings of Benjamin
Lee Whorf , (Cambridge, Mass.: The MIT Press, 1962).
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maintain scoring consistency, the favorable poles of the three factor

scales (evaluative, potency, and activity) have been assigned the score

of "7" and the unfavorable poles the score of "1", with the score "4"

being neutral. Thus, the scores were interpreted in the following manner:

7= extremely favorable, 6= very favorable, 5= favorable, 3= unfavorable,

2=very unfavorable, and 1= extremely unfavorable. Although the evaluative

scale yields the more valid attitude score, the potency and activity scales

are used to provide, aside from attitude toward a concept, information on

the concept as a whole. The potency factor is concerned with power and the

things associated with it, such as size, weight and toughness. The activity

factor is concerned with dynanimity--quickness, agitation, excitement and

warmth. Semantic differential responses were analyzed for mean group scores

for all scales of each concept. Differences in allocation, i.e. difference

in meaning as measured shift in change in semantic space of concepts

were computed, yielding measures of differences in pre- and post-Institute

responses. Analysis was also made of the direction and magnitude of

change in concepts, and the differences in meaning of the concepts "Negro"

and "African."

Results

Tables I and 2 give a description of the participa -, their sex,

ages, education, teaching experience, and the geographical locations

where they are employed. Did these teachers indeed increase their know-

ledge and understanding of Black history and culture? The results shown in

Table 3 give an overwhelming affirmation that they did* All of the changes

in performance based on the comparison of test and retest scores were pa.

The average increase in scores was 20 points, with a range in
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scores of 2 to 51 points. FUrther analysis of the difference between the

means of the two sets of test scores was highly significant (p .001),

indicating that the probability of such a change occuring by chance alone

was less than one in one hundred. Correlation between the two sets of

scores was very low (r=.27), exhibiting a limited relationship between the

performance of the participants on this test before the Institute as com-

pared with their performance on the same measure after the Institute. Clearly,

the increases in performance were based on the assimilation of information

transmitted during the course of the Institute, rather than any previous

knowledge of the subject. The objective of increasing knowledge and under.

standing of Black history was attained substantially.

Inspection of Tables 4.16 show a definite contrast in the mean ratings

and differences in allocation of the concepts rated on the semantic differen-

tial. These tables give ths results of pre-,and post-Institute ratings,

by participants, reflecting changes over a five-week period. The difference

in allocation measure was based on the mean group ratings of the concepts,

using a generalized distance formula which assessed the linear distance

between the points in the semantic spaces represented by pre- and post-

Institute ratings.- A graphic representation of these changes can be found

in Figures

The concepts "Poverty," "Cultural Deprivation," and"the Disadvantaged"

(rabies 4..7) were rated unfavorable on the evaluative scales. Most intense

was the attitude that they are bad, unattractive, tense, and unpleasant.

On the potency scale they were generally designated as being tough, dif-

ficult and impotent. However, the activity factor illustrates that the

participants view them as dynamic forces.
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Favorable evaluative ratings were assigned to the concepts "Black

Self - Concept ", "Negro", "Black Power", and "African", Tables 7, 8, 15

and 16e These concepts received significant ratings of "good", "valuable",

and "wise", while also being attractive, and pleasant. Ratings of these

three concepts on the potency scale attributed strength to all of them,

with the most "rugged" being the concept of "Black Fowcr." Activity-

factor ratings indicated that all three of the concepts are dynamic, and

"sharp," the concept "African" being rated highest of this factor. A

decided difference in concepts on this scale exists, however, in that thu

concept "Black Power" is rated as being tense as opposed to the others.

The most extreme unfavorable evaluative ratings were assigned to the

concept "Racism." This unfavorable attitude toward "Racism" increased

in intensity during the program, being rated as extremely "bad", "unplea-

sant", "tense", "cruel" and "ignorant" at the close of the program. It

was designated an intractable concept, very "active" and "tense". Also

judged unfavorable on the evaluative scale were. the concepts "Separatism"

and "The Establishment." However, ratings of this concept on the potency

and activity scales were approaching neutrality. Filrther, "Separatism"

MI judged as being "tense" and "sick."

The concepts "Revolution" and "Welfare" generally received neutral

ratings by the participants. "Revolution" was rated, however, "tense" and

"unpleasant" on the evaluative scale, as well as on the activity scale.

Comparison of the mean semantic judgements of participants according

to ethnic membership (Tables 18-30) of the thirteen concepts shows some

significant and interesting afferences. The concepts on which these two

groups differed most in their ratings were those of "Revolution," "Separatism,'"
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and "Racism." There was, however, a general decline in the amount of dif-

ference at the close of the Institute. The greatest similarity or agree-

ment was between the concepts "Black Power,""The Disadvantaged," and "Poverty"

before the Institute, and "Black Self-Concept," and "Poverty" after the

Institute. The concept "African" was rated practically the same by both

groups both pre. and post-Institute.

Evaluation of changes in concept on the semantic differential must be

made on a relative basis. Thus, the changes in one concept must be com-

pared to those in another. Without question, in the present study the most

favorable change, among participants, was in the concept of "African." (Table

17) This concept underwent a positive change on all three scales--the only

concept showing the same direction of change throughout. Substantial favor-

able changes on the evaluative scale occured for the concepts "Separatism,"

"Revolution," and "Zstablishment." And though the changes that took place

were not of the magnitude to alter the unfavorable attitudes toward these

concepts, there does appear to be a decrease in the intensity of the nega-

tive feelings toward them. The increase in unfavorable ratings among the

other concepts were minimal in comparison to the positive changes described

above.

Table 31 shows changes from pre- to post-Institute in semantic dif-

ferential judgements for participants in terms of ethnic membership. Here

we find the greater favorable changes on the evaluative scale were made

for the concepts "Separatism," "Militance" 9, "Revolution" and "African"

for both groups. Other favorable changes were shown in the concepts "Black

Self-Concept", " Poverty," "The Disadvantaged," and "Black Power" for the

Black participants; and "Cultural Deprivation," "Negro," "Racism" and "Welfare"
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for the non-hack group. The information in these two tables indicate

that the Institute has had some effect in the modification of the attitudes

of the participants. The extent of this modification, and its consequent

effect on their future behavior cannot be measured at this time.

Tables 32 -35 give the results of semantic differential judgements of

the 94 studer.'6s taught by the participants. The students rated four con-

cepts on 18 scales. Analysis shows minimal changes in the ratings of these

concepts in the course of a week. They assigned favorable evaluative

ratings to the concepts "Negro" and "African." They received favorable

ratings on all scales. "Poverty" and "Racism" received unfavorable ratings.

The students found "Poverty" "bad" and "unpleasant," while "Racism" is

"tense."

Pre- and post-teaching changea in semantic differential judgements

for these students were in a negative direction. The greatest changes

were foi. the concepts "Racism" and "African," though there was no signif-

icant change in semantic space.

For the purpose of xzasuring the participants and students attitudes

towards the concepts "Negro" and "African," the information in Tables 37-

40 was compiled. With a nation-wide controversy raging over what Black

people should be called, we sought to measure the relative merit or at-

tractiveness of these two concepts for our subjects. The. results show

that while the differences here are also minimal, there appears to be some

preference for the term "Negro" as attested by the higher favorable rating.

Discussion

These findings indicate that theInstitute in African and Afro-American

Culture was extensively successful in increasing its participants knowledge
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and understanding of black history as measured by the Black History Test. The in-

creases in performance and statistical significance of such can be readily attribu-

ted to their experiences during the Institute's program. These findings indicate

the relative merit in teaching such courses, possibly in part, because of the

readiness and ease with which this information is absorbed.

The results of the semantic differential judgements, though not entirely

conclusive, further illustrate that attitudes can indeed be modified through the

incorporation, of new facts and ideas. Favorable changes in attitudes toward con-

cepts such as "Black Self-Concept", "Poverty", "The Disadvantaged", "Negro", and

"Welfare""should have some meaningful impact on the future performance of these

teachers. When their occupation; requires that they impart knowledge and ideals

to students who are black, in the process of forming self-concepts, disadvantaged

due to poverty and being assisted through welfare, favorable attitudes toward these

concepts are a necessity.

Words and their implied meanings, function 'very significantly in an individual's

behavior. In fact, they can theoretically change one's whole environmental per-

ception. As a measure of attitude, the semantic differential has proven to be

highly reliable, and has displayed reasonable face validity. And, while it does

not offer extremely detailed information about the structure of attitudes, it

has proven to be a very good standard instrument for the measurement of attitudes.

The increase in knowledge of black history and culture appears to have had a v.

very direct impact upon t'-,s attitudes of the participants toward those concepts

related to the information taught. That aatitudes are a result of varied types of

learning i3 an accepted fact, and changes of the magnitude and in the directions

observed in the present study further corroborate this fact.

Hindered by the lack of standardized measuring instruments for the analysis

of the factors investigated, and a very short patio= of duration, the present



study has of necessity been innovative. And, while many may question the

validity of the data and conclusions obtained, until a more adequate, more

discerning methods are devised, those used herein might be a point of

departure. This study was carried out, not to prove the relative merit of

black studies in the modification of attitudes, but to determine whether or

not such merit exists. The results gathered herein show that it does. It

is hoped that in the very near future another institute of this type can be

conducted, and that at that time there will be adequate instruments to evaluate

its impact, and that they be compared with the findings of the present study.

In the meantime, efforts are being made by the staff of the EPDA Institute in

African and Afro-American Culture to devise such instruments and extend their

study to the offset of the Institute experience upon the future performance

of its subjects or participants.

The limitations of the design and execution of the present study do not

cancel out the conclusions drawn. Black history and culture is a legitimate

area of study - one which evokes extensive interest and involvement. Black

studies are further capable of bringing about changes in the attitudes of

not only non-blacks, but also blacks, towards blacks and things black.

Heightened understanding of a group of people also fosters compassion for

the group - compassion which most certainly be reciprocated. An understand-

ing of black history and culture further affords one insight into the nature and

causes of racial problems - an understanding which is prerequisite to racial

harmony. The experience of the participants in the ERA Institute in African

and Afro- American Culture was not a totally unique one. However, the data

gathered after only five weeks is significant, and has positive implications

for the role of black studies in the future



TABLE 1

DESCRIPTION OF INSTITUTE PARTICIPANTS (N=26)

Variable N

Sex
Male 9 35
Female 17 65

&.(t (average)
Male 34
Female 30

Education
Bachelor's degree
Master's degree

24
2

92
8

Teaching Experience

13 501-4 years
5-9 years 6 23

10-14 years 2 8
15-19 years 1 4
20 years or more 4 16



TABLE 2

PARTICIPANT PaFURANCE ON BLACK HISTORY MST

Subject Test
Rank

Increase in
Sc.Score Sc r- Rank

1 56 7 6? 15 11
2 39 20.5 56 25.5 17

3 52 12 59 21.5 7
4 43 19 94 1 51

5 45 18 72 9 27

6 53 9.5 60 20 7

7
8

37
29

24.5
26

68

59

13

21.5
31
30

9 50 14 80 6 30

10 58 6 65 16 7
11 54 8 64 17.5 10

12 37 24.5 71 10 34

.11,1 53 9.5 68 13 15

14 38 22.5 69 11 31

15 77 2 89 3 12

16 83 1 85 5 2

17 39 20.5 5? 23.5 18

18 59 5 68 13 9

19 48 16 57 23.5 9
20 52 12 56 25.5 4

21 64 3 73 8 9
22 38 22.5 61 19 23

23 62 4 92 2 30
24 16 64 17.5 16

2 5

48

8 16 88 40

26
n4 24

*or
Test Retest

Mean .

Standard Deviation

50

8.48

70

15

pL.oOl r



TABLE 3

GEOGRAPHICAL DISTRIBUTION OF PARTICIPANTS

State/City No. Participants

Alabama
Dothan 1
Enterprise 1

Arkansas
West Helena 1

ETIDEla
Athens 1
Camilla 1
Claxton 1

Milledgeville 1
Monroe 1
Ringgold 1

Savannah 10
Sparta 1

Illinois
Joliet

Mississippi
TUpelo

1

1

South Carolina
Beaufort 1

Charleston 1

Conway 1

Frogmore 1



TABLE 4

MEAN RATINGS AND DIFFERENCES IN THE ALLOCATION (D) OF THE CONCEPT
9POVERTI" AS RATED PRE-AND POST-INST/IUTE ON THE THREE SCALES OF THE
SEMANTIC DIFFERENT/AL BY PARTICIPANTS

Scale Pre-Institute Post-Institute
M

D

Evaluaktve
Good-Bad 2.03 1.42
Beautiful-Ugly 1.92 1.69
Intelligent - Ignorant 2.35 2.54
Eind-Orual 2.19 2.03
Relaxed-Tense 1.92 1.85
Valuable-Worthless 3.07 2.31
Wise-Foolish 2.73 2.31
Pleasant-Unpleasant 1.69 1.85

Total Scale 2.24 2.00 .113

Zo igngz
Largar8mAll
Hardreoft

4.92
5.64

5.

5.81
53

Heavy -Light 5.31 5.39
Rugged - Delicate 5.11 5.81
DeevmShallow 5.38 5.64
Strong4edk 2.92 3.62
Healthy-Sick 2.35 1.85

Total Scale 4.52 4.78 ,120

420:viv
Relaxed -Tense 1.92 1.85
Sharp-Dull 3.23 h.12
Active- Passive 3.35 46
Fast-Slow 3.47 4.19

Total Scale 3.00 3.68 133



TABLE 5

MEAN RATINGS AND DIFFERENCES IN THE ALLOCATIOK (D) OF THE CONCEPT CULTURAL
DEPRIVATION AS RATED PRE -AND ?DST-INSTITUTE 0 THE THREE SCALES OF THE
SEMANTIC DIFFERENTIAL BY PARTICIPANTS

1/11111111110M.IMMOMI

Scale Pre-Institute Post-Institute D

Evaluative
Good-Bad
Beautiful-Ugly
Intelligent-Ignorant
Kind-Cruel
Relaxed-Tense
Valuable- Worthless
Wise-Foolish
Pleasant-Cnpleasant

1.58 1.50
2.04 2.84
2.42 2.54
2.19 2.12
2.a4 2.15
2.80 2.00
2.62 2.43
2.00 1.69

Total Scale 2.31 2.16 .138

2k ME
Large-Small 4.65 4.65
Hard-Soft 5.15 5.35
Heavy-Light 4.88 4.73
Rugged-Delicate 5.08 5.12
Strong-Weak 3.08 3.62
Healthy-Sick 2.50 2.35

Total Scale 4.37 4.41

Activity
Relaxed-Tense 2.85 2.15
Sharp-Dull 3.77 3.65
Active Passive 4.00 4.42
Fast-Slow 3.77 4.04

Total Scale 3.59 3.57 .097

1.1.1%.00111111MINO



TABLE 6

MEAN RATINGS AND DIME= IN THE ALLOCATION (D) OF THE CONCEPT 'THE
DISADVANTAGED" AS RATED PRE -AND POST-INSTITUTE 0t THE THE SCALES OP
THE SEMANTIC DIFFERENTIAL BY PARTICIPANTS

Scale Pre -Institute Post-Institute D
M M

Evaluative
Good-Bad 2.04 1.65
Beautiful-Ugly 1.96 2.46
Intelligent- Ignorant 2.42 2.88
Kind-Cruel 2.38 2.65
Relaxed- Tense 1.312 2.23
Valuable - worthless 3.50 2.69
Wise-Foolish 3.27 2.73

Pleasant-Unpleasant 2.08 2.50

Total Scale 2.50 2.48 .135

MSG=
Large-Small 5.27 481
Hard-Soft 5.19 5.04

Heavy-Light 4.69 5.08
Buggedp.Delioate 4.31 5.46
Deep-Shallow 5.08 4.88
StrowoWesk 3.19 3.12
Healthy -Sick 3.12 2.81

Total Scale 4.41 4.46 .095

Aqtivitv
Reload-Tense 2.31 2.23
Sharp-Del 3.19 4.08
Activo4assive 3.73 4.15
Fast-Slow 3.19 3.65

Total Scale 3.11 3.53 1.090



TABLE 7

MEAN RATINGS AND DIFFIRENG3S IN THE ALLOCATION (D) OF THE CONCEPT "BLACK
SELF-05ACEPT9 AS RATED PRE AND POST-INSTITUTE ON THE THREE SCALES OF THE
SEMANTIC DIFFERENTIAL BY PARTICIPANTS

Scale Pre - Institute

N
Post-Institute

N
D

Evaludpe
Good -Bad 6.58 5.81
Beautiful-Ugly 6.46 5.81
Intelligent - Ignorant 5.62 5.77

Kind-Cruel 4.81 5.27
Relaxed -Tense 5.35 4.96
VW1uable41Orthless 6.58 6.31
Wise-Foe:04h 5.69 6.08
Pleasant-Ulpleasant 5.62 5.46

Total Scale 5.84 5.65 .139

Zama
Large-Smell 4.46 5.00

Herd -Soft 5.35 4.27
Heavy-IAEA 4.46 4.23
Rugged- Delicate 4.19 4.04
Deep-Shallow 5.12 5.35
StrongAitak 6.08 5.27
Healthr.Sick 5.73 5.73

Total Scale 5.05 4.84 .104

AstiRelusd-Ftivise

5.35 4.69
Sharp-Dull 4.81 5.15
Active-Passive 5.69 5.65
Fast-Mow 4 54 5.04

Total Scale 5.10 5.13 .089

IOW
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MEAN RATINGS AND DIFFERENCES IN THE ALLOCATION (D) OF THE comm' "NEGRO"
AS RATED PRE-AND POST-INSTITUTE ON THE THREE SCALES OF THE SEMANTIC DIFFERENTIAL

BY PARTICIPANTS

Scale Pre-Institute Post-Institute D

Evaluative
Good-Bad 6.15 6.12
Beautiful-Ugly 6.15 5.96

Intelligent-Ignorant 5.88 6.12
Kind-Cruel 5.23 5.14
Relaxed-Tense 4.04 4.23
Valuable-Worthless 6.58 5.81

Wise-Foolish 5.73 5.46
Pleasant-Unpleasant 5.85 5.00

Total Scale 5.70 5.48 .116

Potency
Large-Small 4.38 4.81
Hard-Soft 4.38 4.31
Heavy -Light 4.69 4.35
Rugged-Delicate 4.81 4.77
Deep-Shallow 4.58 4.96
Strong-Weak 5.65 5.54
Heilthy-Sick 5.08 5.31

Total Scale 4.80 4.25 .072

Activit7
Relaxed-Tense 4.04 4.23

'harp -Dual 4.96 4.58

Active-Passive 5.35 5.42

Fast-Slow 4.38 4.58

Total Scale 4.68 4.70 .067



TABLE 9

MEAN WAGS AND DIFFERENC4S IN THE ALLOCATION (0) OF TIP/ CONCEPT "RACLiM"
AS RATED PRL.AND t)OST-INSTITUTE ON TH,,, 1.11(44: SC,LES OF THE ZEMANTIC

DI. RERENTIAL 3Y THE k,ARTICIPANTS

Scale Pre-Institute Post-Institute
14

Evaluative
Good-Bad 2.04 1.62
BeautifulUgly 2.15 1.81
IntelligentIgnorant 2.42 2.04
KindCruel 1.88 1.69
Relaxed-Tense 1.69 1.69
Valuable-Worthless 2.42 2.15
Wise-Foolish 2.08 2.08
Pleasant-Unpleasant 1.73 1.69

Total Scale 2.05 1.85 .074

Potency
Large-. mall 4.69 5.56
Hard-Soft 5.19 5.50
Heavy-Light 4.96 5.35
Rugged-Delicate 4.73 5.36
Deep.Shallow 4.81 4.77
Strong-Weak 4.27 3.12
Healthy-Sick 2.42 2.23

Total tale 4.44 4.42 .167

Activity
Helaxed-lense 1.69 1.69
St,arp-Dull 4.46 4.73
Active-Passive 5.23 6.08
Fast-Slow 4.00 4.77

Total Scale 3.85 4.32 .117'



TABLE 10

!ILAN RATINGS AND DIFTERIAC6S IN TIL; ALLOCATIUN (D) OF TH6 cutic6eT u:aAAATIsvift
RATED ea. AND l'UST.INSTITUTE UN TUE Mix, SCAL43 OF SalANTIG DrFLRENTINL

BY The. PARTIGIt'ANTS

Scale Pre-Institute Post-Institute YJ

amoommammarowswearnmemonnemouormlowoni...

Evaluative
Good-Bad 2.35 2.77
Beautiful-Ugly 2.27 3.50
intelligent- Ignorant 2.85 3.62
Kind-Cruel 2.65 3.19
aelaxed.Tense 2.58 3.04
Valuable-Worthless 2.81 3.62
Wise-Foolish 2.54 3.54
Pleasant-Unpleasant 2.50 2.73

Total Scale

fotency

2.57 3.32 .185

LargeSmall 3.85 .08i

Hard-Soft 4.54 4.62
Heavy-Light 4.00 4.46
Rugged-Delicate 4.12 447
Deep-Shallow 4.04 3.85
Strong-weak 3.50 3.77
Healthy-Sick 2.35 3.62

Total scale 3.84 4.16 a13

Activity
Relaxed-Tense 2.58 3.04
Sharp.Dull 4.23 4.19
Active - Passive 4.73 4.85
Fast-Slow 4.23 3.46

Total Scale 3.94 3.88 .005



TABLE 11

MEAN RATINGS AND DIFFERENCES IN THL ALLOCATION (D) OF THE CONCEPT "M:LITANCE"
AS RATED PRE. AND POST-INSTITUTE UN TA; THREE SCALES OF TA.. S1AANTIC DIFFERENTIAL

BY THE PARTICIPANTS

Scale ?re-Institute Post-Institute

Evaluative
Good-Bad 3.42 4.65

Beautiful-Ugly 3.55 4.50

Intelligent-Ignorant 4,42 4.58

Kind-Cruel 3.42 3.35
hel,-.xed-Tense 2.31 3.04

Valuable-Worthless 4,27 5.27

Wise-Foolish 4.31 4.81

Pleasant-wa,leseant 3.19 3.77

Total Seals 3.61 4.24 .176

,Potency

Large-Small 3.96 4.59
Hard-Soft 5.15 5.23

Heavy-Light '4.88 4.50
Rugged-Delicate 5.12 5.15
Deep-Shallow 4.62 4.50
Strong-Weak 5.42 4.96
Healthy -Sick 4.04 4.81

Total Scale 4.74 4.82 .120

Activity
Relaxed -Tense 2.31 3.J4
Sharp -Dull 4.92 4.58
Activessive 6.04 5.23
Fast-Slow 4.35 4.96

Total Scale 4.53 4.45 .115
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TABLE 12

MEAN RATINGS AND DIFFERENC43 IN ALLOCATION (D) OF TILI. CONCEPT "REVOLUTION" AS RATED
PRE- AND POST-INSTITUTE ON THE THREE' SCALES OF Thu. SEMANTIC DIFFERENTIAL BY THE
PARTICIPANTS

Seale Pre-Institute
M

Post-Institute

Evaluative
4.54 4.50Good-Bad

Beautiful-Ugly 3.15 3.69
Intelligent-Ignorant 4.61 5.46
Kind-Cruel 3.92 3.73
Relaxed-Tense 2.19 2.77
Valuable-Worthless 5.31 5.35
Wise-Foolish 5.19 4.62
Pleasant-Unpleasant 2.83 3.15

Total Scale 4.01 4.16 .122

Potency
Large-Small 4.12 4.38
Hard-Soft 5.46 5.12
Heavy-Light 4.88 4.96
Rugged-Delicate 5.27 5.73
Deep-Shallow 4.88 3.81
Strong-Weak 5.35 4.62
Healthy-Sick 4.50 4.31

Total Scale 4.92 4.70 .146

Activity
Relaxed-Tense 2.19 2.77
Sharp-Dull 5.08 5.12
Active-Passive 5.65 5.69
Fast-Slow 4.54 5.15

Total Scale 4.36 4.68 .007



TABLE 13

MEAN RATINGS AND DIFFiaENC6S IN ALLOCATIjN (D) jF THE CONUPTINELFARE" AS RATED
PRE- AND iOST-INSTITUTE ON THE THREE SCALES OF THE SEMANTIC DIFFERENTIAL BY THE
PARTICIPANTS

Scale Pre-Institute Post-Institute
1.1

D

Evaluative
Good-Bad 4.46 3.69
Beautiful-Ugly 3.58 3.38
Intelligent-Ignorant 4.19 4.12
Kind-Cruel 3.69 3.82
Relaxed-Tense 3.38 3.31
Valuable-Worthless 5.38 5,04
Wise-Foolish 5,42 5.12
Pleasant-Unpleasant 3.92 3.65

Total Scale 4.2 4.02 .114

Potency
Large-Small 4.65 5.04
Hard-Soft 4.23 4.50
Heavy-Light 4.15 4.61
Rugged - Delicate 4.12 4.54
Deep - Shallow 4.73 4,54
Strong-Weak 4.16 3.73
Healthy-Sick 4.46 4.65

Total Scale 4.36 4.49 .009

Activity,

3.38 3.31Relaxed-Tense
Sharp-Dull 4.77 4.04
Active-Passive 4.62 4.31
Fast-Slow 3:61 4.65

Total Scale 4.14 4.08 .116



TABLE 14

ALAN RATINGS AND DIFFERENCES IN ALLOCATION (D) OF THE CONCEPT "THE ESTA3LISHAENT"
AS RAT .D PRE. AND POST-1NSTITUTL ON THE THREE SCALES OF SEAANTIC DIVFERENTIAI
BY PARTICIPANTS

Scale Pre-Institute Post-Institute
M N1

Evaluative
Good-Bad 3.73 2.85
2eautiful-Ugly 3.42 3.65
Intelligent-Ignorant 4.58 3.81
Kind-Cruel 3.27 2.88
Relaxed-Tense 3.26 3.19
Valuable-Worthless 4.77 3.81

4.23 3.92
Pleasant-Unpleasant 3.50 3.31

Total Scale

rotency

3.84 3.30 .185

Large- Small 4.96 4.76
Hard-Soft 4.81 4.58
Heavy-Light 4.54 4.73
RuggedIelioate 4.65 4.77
Deep-Shallow 4.19 4.08
Strong-Weak 4.77 4.62
Healthy-Sick 4.19 3.46

Total Scale 4.48 4.43 .118

Activity
Relaxed-Tense 3.26 3.19
Sharp-Dull 4.84 4.58
Active-Passive 5.12 5.34
Fast-Slow 4.15 4.04

Total Scale 4.34 4.34 .005



TABLE 15

MEAN RAIINGS AND DIFFERENCES IN ALVOCATIONS (D) OF THE CONCEPT "BLACK lOWER"
AS RATED PRE- AND POST- INSTITUTE ON THE THREE SCALES OF THE SEMANTIC DIFFEREN-
TIAL BY THE PARTICIPANTS

Scale Pre-Institute Post-Institute

Evaluation
Good-Bad 5.04 5.19
Beatiful.-Ugly 5.35 4.85
Intelligent-Ignorant 5.27 5.19
Kind-Cruel 4.54 4.23
Relaxed-Tense 3.35 3.92
Valuable-Worthless 6.08 5.81
Wise.4colish 5.54 5.81
Pleasant-Unpleasant 5.38 5.00

Total Scale 5.07 5.00 .099

°t---LzalP

Large-Small 4.62 4.62
Hard-Soft 4.58 4.85
Heavy-Light 4.46 4.50
Rugged- Lelicate 5.12 4.27
Deep-Shallow 4.85 4.96
Strong-Weak 5,69 5.65
Healthy -Sick 5.08 5.19

Total Scale 4.91 4.86 .011

Activity,

Relaxed-Tense 3.35 3.92
Sharp-Dull 5.23 5.35
Active-Passive 5.88 5.65
Fast-Slow 4088 4.92

Total Scale 4.81.. 4.96 .062



TABLE 16

MEAN RATINGS AND DIFFERENCES IN ALLOCATION (D) OF THE CONCEPT "AFRICA1" AS
RATED PRE- AND POST.. INSTITUTE ON THE THREE SCALES OF THE SEMANTIC DINER-
ENTIAL BY THE PARTICIPANTS

Scale Pre-Institute Post-Institute

Immo

111

Evaluation
Good-Bad 5.42 6.23
Beatiful-Ugly 5.88 5.85
Intelligent-Ignorant 5.96 6.27
Kind-Cruel 4.96 5.08
Relaxed -Tense 4.12 4.54
Valuable-WIrthless 6.00 6.04
Wise-Foolish 5.54 5.69
Pleasant-Unpleasant 5.35 5.88

Total Scale 5.40 5.70 .112

Potency,

5.08 5.38Large
Hatd-So t 4.58 4.54
Heavyrtight 4.15 4,54
Rugged-Delicate 5.65 5.08
Deep Shall 4.96 5.12
Strang-Weak 5.38 5.62
Healthy-Sick 5.38 5.73

Total Scale 5.03 5.16 .009

Activity,
4.12 4.54Relaxed-Tense

Sharp-Dull 5.15 4.96
Active-Passive 5.04 . . 5.77
Fast-Slow 4.54 4.96

Total Score 4.71 5.06 .124

milorroo



TABLE 17

Changes from Pre-Institute to Post-Institute in Semantic Differential
Judgements for Participants in the EPDA Institut'> in African and
Afro-American Culture

(The sign represents the direction of change and the value represents
the magnitude of the change)

Concept Evaluation Potency
Changes On

Activity

Poverty -(.24) +(.26) +(.68)

Cultural Deprivation -(.15) +(.04) -(.02)

Disadvantaged -(.02) +(.05) +(.42)

Black Self-Concept -(.19) -(.21) 4(403)

Negro -(.22) -(.55) +(.m)

Racism -(.20) -(.02) +(.47)

Separatism +(.75) +(.32) -(.06)

Militance +(.63) +(.08) -(.08)

Revolution +(.15) -(.22) -(.32)

Welfare -(.23) 4.(.13) -(.06)

Establishment +(.54) +(1.95) None

Black Power -(.07) -(.05) +(.12)

African +(,30) +(.13) +(.35)



TABL 18

COMPARISON OF MEAN RAT HG:; (F THE CONCEPT POVERTY ACCORDING TO ETHNIC
MEMBERSHIP

Scale Black
Test

Non-Black D
Retest

Black Non-Black

Evaluative
Good-Bad 2.23 1.00 1.45 1.25

Beautiful -Ugly 2.05 1.25 5.27 1.25
Intelligent-Ignorant 2.32 2.75 2.45 3.00
Kind-Cruel 2.23 1.50 2.05 1.25
Relaxed-Tense 1.91 2.00 1.95 1.25
Valuable-Worthless 3.00 3.50 2.27 2.50
Wise-Foolish 2.72 2.75 2.32 2.25

Pleasant-Unpleasant 1.77 1.25 2.00 2.00

Total Scale 2.28 2.00 .28 2447 1.84 .63

Potency
Large-Small 5.14 3.75 6.32 1.25
Hard-Soft 5.95 4.00 5.82 5.75
Heavy-Light 5.23 5.75 5.27 6.00
Rugged-Delicate 5.27 4.75 5.77 6.25

Deep-Shallow 5.46 5.00 5.64 5.50

Strong-Weak 3.09 2.00 3.77 2.75

Healthu -Sick 2.64 3.75 2.00 1.25

Total Scale 4.18 3.75 .93 4.94 4.11 .83

Activity
Relaxed-Tense 1.91 2.00 1.96 1.25
Sharp-Dull 3.18 3.50 4.09 4.25
Active-Passive 3.91 2.25 4.68 4.00
Fast -Slow 3.50 2.75 4.32 3.50

Total Scale 3.13 2.63 .50 3.76 3.25 .51



TABU; 19

COMPARISON OF MEAN RATINGS OF THE CONCEPT CULTURAL DEPRIVATION ACCORDING TO
ETHNIC NEYBERSHIP

Scale Black
Test

Non-Black D
Retest

Black Non-Black

Evaluative
Good-Bad 1.64 1.25 1.55 1.25
Beautiful -Ugly 2.14 1.50 1.64 2.00
Intelligent-Ignorant 2.59 1.50 2.41 3.25
Kind-Cruel 2.32 1.50 2.18 1.75
Relaxed-Tense 2.82 3.00 2.05 2.25
Valuable-Worthless 2.82 2.75 2.82 1.50
Wise-Foolish 2.77 1.75 2.59 1.50
Pleasant-Unpleasant 2.09 1.50 1.73 1.50

Total Scale 2.40 1.84 .56 2.12 1.88 24

Potency
Large-Small 5.00 2.75 5.05 2.25
Hard-Soft 5.00 6.00 5.32 5.50
Heavy-Light 4.73 5.75 4.50 6.00
Rugged-Delicate 4.41 6.00 5.09 5.20
Deep-Shallow 5.23 5.25 5.00 5.25
Strong-Weak 3.23 2.25 3.55 4.00
Healthy-Sick 2.68 1.50 2.36 2.25

Total Scale 4.40 4.21 .19 4.41 4.35 .06

Activity
Relaxed-Tense 2.82 3.00 2.05 2.25

Sharp-Dull 3.95 2.75 , 4.05 : 1.50
Active-Passive 4.00 4.00 4.59 3.50
Fast-Slow 4.55 4.20 4.05 4.00

Total Scale 3.83 3,.49 .34 3.69 '2.81 .88



TaLE cO

COMPARISON CF EEAN RATINGS CF THE OONCEPT DISADVANTAGED ACCORDING TO
ETHNIC NEMEERSNIF

TfJet Retest
Scale Black Non-Black D Black Non-Black

Evaluative
Cood-Bad 2.18 1.25 1.68 1.50
Beaut!ful-Ugly 2.00 1.75 2.45 2.25
Intelligent-Ignorant 2.36 2.75 2.95 2.25
Kind-Cruel 2.41 2.25 2.77 2.00
Relaxed-Tense 2.18 3.00 2.32 1.75
Valuable-Worthless 3.32 4.50 2.82 2.00
Wise-Foolish 3.14 4.00 3.05 1.00
Pleasant-Unpleasant 2.09 2.00 2.59 2.00

Total Scale 2.46 2.69 .23 2.58 1.84

Potency
Large-Small 5.41 4.50 5.23 2.25
Hard-Soft 5.18 5.25 4.91 5.75
Heavy-Light 4.68 4.75 4.95 5.75
Rugged-Delicate 4.27 4.50 4.77 5.50
Strong-Weak 3.36 2.25 3.09 3.25
Healthy-Sick 3.27 2.25 3.05 1.50

Total Scale 4.48 4.00 .48 4.47 4.32

Activity
Relaxed-Tense 2.18 3.00 2.32 1.75
Sharp-Dull 2.45 2.23 4.41 2.25

Active-Passive 3.82 3.25 4.18 4.00
Fast-Slow 3.18 3.25 4.55 3.50

Total Scale 2.91 2.44 3.87 2.88

.15



TABLL 21

COMPARISON OP MEAN RATINCr OP THE CONCEPT BLACK SElF- CONCEPT
ACCORDING TO ETHNIC MEMBERSHIP

Scale
Test

Black Non-Black D

Retest
Black Non-Black D

...
Evaluative

Good-Bad 2.18 5.75 5.82 5.75
Beautiful-Ugly 6.55 6.00 5.86 5.50
Intelligent-Ignorant 5.62 5.50 5.27 6.00
Kind-Cruel 4.64 5.75 5.32 5.00
Relaxed-Tense 4.27 4.50 4.82 4.00
Valuable-Worthless 6.34 6.25 6.36 6.00
Wise-Foolish 5.59 6.25 6.09 6.00
Pleasant-Unpleasant 5.45 6.50 5.41 5.75

Total Scale 5.08 5.81 .73 5.62 5.50 .12

Potency
Large-Small 4.55 4.00 5.22 4.50
Hard-Soft 4.36 4.25 4.36 3.75
Heavy-Light 4.50 4.25 4.23 4.25
Rugged-Delicate 4.27 3.75 4.14 3.50
Deep-Shallow 5.13 5.50 5.23 5.75
Strong-Weak 6.18 5.50 5.18 5.75
Healthy-Sick 5.34 5.25 5.73 6.25

Total Scale 4.92 4.82 .10 4.87 4.82 .05

Activity
Relaxed-Tense 4.27 4.50 4.82 4.00
Sharp-Dull 4.77 5.00 5.27 4.50
Active-Passive 5.86 4.50 5.14 6.00
Fast-Slow 4.64 4.00 4.86 6.00

Total Scale 4.89 4.50 .39 5.02 5.13 .11



TABL, 22

COMPARUON OF ?SAN RATIUGS 01+ TM CONMPT NE.GRO ACCORDING '10
ETHNIC MLEITRSRIF

6aale
Test

Black Non4laok U
Retest

Black Hon.alack D

Evaluative
Good-Oad 6.14 6.25 6.14 6.00
Sosuttful*UAT 6.18 6.00 5.95 6.03
Intelligent-Ignorant 5.91 5.75 6.14 6.00

5.18 5.50 5.23 6.00
helaxedmslenee 3.86 5.00 4.09 5.00
Valuable.Worthleue 5.64 6.25 5.73 6.25
Wis-Foolieh 5.63 6.25 5.36 6.00
Pleeeant-Unpleasant 5.77 6.25 4.77 6.25

Total Seale

tgloammc

5.54 5.91 .47 5.43 5.94 .51

Largem.Eeall 4.41 4.25 4.86 4.50
Hard-Left 4.91 4.25 4.50 3.25
Beery-IAEA 4.59 5.25 4455 3.25
hUgged4elicate 4.86 4.50 4.68 5.25
Beep-bhallow 4.50 5.00 4.77 6.00
stroneWeak 5.73 5.25 5.73 4.50
Healthy-Sick 4.91 6.00 5.27 5.50

Total Scale 4.84 4.93 .09 4.91 4.61 .30

Act......1.At

Relexed4euse 3.86 5.00 4.09 5.00
hari:00Dull 4.91 3.23 4.68 4.00

Active- Passive 4.54 4.75 3.45 5.25
ast..aow 4.36 4.50 5.45 4.75

Total Seale 4.42 4.88 .46 4.92 4.75 .17



TABLa: 23

COMPARISON OF EE AN RATINGS OF THE CONCEPT RACISM ACCORDING TO
ETHNIC MEMBLRSHIP

Scale

011111011MMINIONWil

Black Non Black D
Retest

Black Non-Black D

011710MINOMPON

Evaluative

41
Good-Bad 2.23 1.00 1.68 1.25

Beautiful-Ugly 2.36 1.00 1.91 1.25
Intelligent- Ignorant 3.14 1.00 2.68 1.00
Kind-Cruel 2.00 1.25 1.77 1.25
Relaxed-Tense 1.73 1.50 1.77 1.25
Valuable...Worthlees 2.68 1.00 2.36 1.00
Wise- Foolish 2.27 1.00 2.27 1.00
Pleasant-Unpleasant 1.86 1.00 1.82 1.00

Total Scale 2.28 1.09 1.19 2.03 1.13 .90

Potency
Large-Sean 4.86 3.75 4.86 3,00
HardrSoft 4.91 6.75 5.4]. 6.00
Rea+Light 4.64 6.75 5.23 6.00

Rugged-Delicate 4.41 6.50 5.18 6.50

Deep-Shallow 4.91 4.25 4.77 4.75
Strong-Weak 4.41 3.50 3.23 2.50
Healtb,..Sick 2.36 1.00 2.45 1.00

Total Scale 4.36 4.64 .28 4.45 4.25 .20

Activity-,

Relaxed-Tense 1.73 1.50 1.77 1.25

Sharp-Dull 4.55 4.00 4.77 4.50
Active-Passive 5.00 6.50 6.00 6.50

Fast-Slow 3.77 5.25 4.68 5.25

Total Scale 3.76 4.31 .55 4.31 4.3e .07



TABLL 24

COMPARISON 0' 'EAN RATINGS OF THE CONCEPT SEPARATISM ACCORDING TO
ETHNIC MEMBEKIIIF

Scale Black
Test

Non-Black D Black
Retest

Non- Black

Evaluative
Good-Bad 2.55 1.25 2.95 1.50
Beautiful-Ugly 2.45 1.25 3.77 2.00
Intelligent-Ignorant 3.09 1.50 3.95 1.75
Kind-Cruel 2.91 1.25 3.45 1.75
Relaxed-Tense 3.77 2.50 3.32 1.50
Valuable-Worthless 3.05 1.50 3.91 2.00
Wise-Foolish 2.77 1.25 3.86 1.75
Pleasant-Unpleasant 2.55 2.25 4.18 1.25

Total Scale 2.89 1.59 1.30 3.67 1.69 1.58

Fotenqy,

Large-Small 3.95 3.25 4.55 1.50
Hard-Soft 4.45 5.00 4.36 6.00
Heavy -Light 3.77 5.25 3.27 6.00
Rugged-Delicate 4.00 4.75 4.68 5.25
Deep - Shallow 4.00 4.25 4.05 2.75
Strong-Weak 3.45 3.75 3.91 3.00
Healthy-Sick 3.00 2.00 3.91 2.00

Total Scale 3.80 4.04 .24 4.10 3.79 .31

Activity
Relaxed-Tense 3.77 2.50 3.32 1.50
Sharp-Dull 4.14 4.75 4.32 3.50
Active-Passive 4.73 4.75 4.73 5.50
Fast-Slow 3.27 4.50 3.36 4.00

Total Scale 3.98 4.13 .15 3.93 3.63 .30



MBL6 25

COMPARISON 0? MEAN RATINCs OF THE CONCET MILITANCE ACCORDING TO
ETHNIC MEMBERSHIP

Scale Black
Test

Non-Black D
Retest

Black Non-Black

Evaluative
Good-Dad 3468 2.00 5.00 2.75
Beautiful-Ug1y 3.23 1.75 4.00 2.75
Intelligent- Ignorant 4.64 3.25 4.86 3.00
Kind-Cruel 3.73 1.75 3.50 2.50
Relaxed-Tense 2.50 1.25 3.18 2.25
Valuable-Worthless 4.32 4.00 5.41 4.50
Wise-Foolish 4..00 6.00 4.91 4.25
Pleasant-Unpleasant 3.32 2.50 3.86 3.25

Total Scale 3.68 2.81 .87 4.34 3.16 1.18

Potency

Large-Small 4.23 2.50 4.00 3.25

Hard-Soft 5.00 6.00 5.18 5.50

Heavy-Light 4.77 5.50 4.41 5.00

Rugged-Delicate 4.91 6.25 5.05 5.75
Deep-Shallow 4.64 4.50 4.32 5.50

Strong-Weak 5.36 5.75 4.95 5.00
Healthy-Sick 3.64 6.25 4.91 4.25

Total Scale 4.65 5.25 .60 4.69 4.89 .20

Activity
Relaxed-Tense 2.50 1.25 3.18 2.25
Sharp-Dull 4.91 5.00 4.50 5.00
Active-Passive 6.00 6.25 5.18 5.50
Fast-Slow 4.77 5.25 4.73 6.25

Total Scale 4.55 4.44 .11 4.40 4.75 .35



TABLE 26

COMPARISON OF YEAN RATINGS OF THE; CONCEPT REVOIUTION ACCORDING TO
ETHNIC NEYBER6HIP

011111=11..S.

Scale
Test

Black Non-Black D
Retest

Black Non-Black

Evaluative
Good-Bad 4.32 1.50 4.73 3.25

Beautiful-Ugly 3.45 1.50 3.86 2.75

Intelligent- Ignorant 4.91 4.25 4.68 3.75
Kind-Cruel 4.27 2.00 3.91 2.75
Relaxed-Tense 2.36 1.25 2.77 2.75

Valuable-Worthless 5.55 4.00 5.45 3.75
Wise-Foolish 5.45 3.75 4.86 3.25
Pleasant-Unpleasant 2.86 2.00 3.27 2.50

Total Scale 4..15 2.53 1.62 4.19 3.09 1.10

Potency
Large-Small 3.95 5.00 4.59 3.25
Hard-Soft 5.36 6.00 5.00 5.75
Heavy-Light 4.68 6.00 4.82 5.75
RuggedDelicate 5.09 6.25 5.64 6.25
Deep-Shallow 4.77 5.50 4.50 5.75
Strong-Weak 5.32 5.50 4.32 6.25
Hee0thy-Sick 4.64 3.75 4.45 3.50

Total Scale 4.83 5.43 .60 4.76 5.21 '45

Activity
Relaxed-Tense 2.36 1.25 2.77 2.75
Sharp-Dull 4.95 5.75 4.86 6.00
Active-Passive 5.54 6.25 5.64 6.00
Fast-Slow 4.41 5.25 5.00 6.00

Total Scale 4.32 4.63 .31 .4.57 5.19 .62



41. s7

COMPAYISON OF MAN RATI;:a OF Till:, CONCLiT 1.4.1 MT hCCOLII4 RUNIC MEMBERSHIP

.011
Scale

'beat

Black Now-Black
Retest

Black Non- Black D

Evaluative
Cood4W1 4.27 5.50 3.32 5.75
Beautiful-Ugly 3.36 4.75 3.09 5.00

Intelligent-ignorant 4.14 4.50 3.86 5.50
Kind-Cruel 3.45 5.00 3.23 4.50
Relaxed-Tense 3.32 3.75 3.18 4.00
Valuable-Worthless 5.32 5.75 5.00 5.25
wiseoolish 3.95 6.25 5.05 5.50
Pleasant-Unpleasant 3.95 3.75 3.59 4.00

Total Scale 3.97 4.91 .94 3.79 4.94 .15

Potency,

4.73 4.25 5.18 4.25Large-Small
Hard-Soft 4.23 4.25 4.50 4.50
Heavy-tight 4.14 4.25 4.36 5.00

Rugged-Delicate 4.14 4.00 4.64 4.00
Deep-Shallow 4.68 5.00 4.55 4.50
strong -Weak 3.95 5.25 3.55 4.75
Healthy-Sick 4.27 5.50 4.55 5.25

Total Scale 4.31 4.79 .48 4.48 4.61 .13

Activity
Relaxed-Tense 3.32 3.75 3,18 4.00
Sharp-Dull 4.86 4.25 3.82 5.25

Active-Passive 4.64 4.50 4.25 4.50
Fast-Slow 3.82 3.75 4.64 4.75

Total Scale 4.16 4.06 .10 3.98 4.63 .65



TABLd; 26

COMPARISON OF MAN RATINGS OF THE CONCEPT THE ErTABI.ISHMENT ACCORL INC TO
ETHNIC MI'MBERSHIP

Scale
Test

Black Non-Black D
Retest

Black Non - Black

Evaluative
Good-Bad 3.68 4.00 2.59 4.25
Beautiful-Ugly 3.32 4.00 2.50 3.50
Intelligent-Ignorant 4.50 5.00 4.59 4.50
Kind-Cruel 2.95 5.00 2.68 4.00
Relaxed-Tense 3.27 3.25 3.05 4.00
Valuable-Worthless 4.82 4.50 3.6a 4.50
Wise-Foolish 4.27 4.00 3.91 4.00
Pleasant-Unpleasant

5'41 4.00 3.14 4.25

Total Scale 3.78 4.72 .94 3.27 4.13 .86

Potency
Large -Small 4.95 5.00 4.86 4.25
Hard-Soft 4.82 4.75 4.77 3.50
Heavy-Light 4.50 4.75 4.77 4.50
Rugged-Delicate 4.82 3.75 4.77 4.75
Strong-Weak 4.82 4.50 4.59 4.75
Healthy -Sick 3.77 4.00 3.41 3.75

Total Scale 4.51 4.64 .13 4.47 4.18 .29

Activity
Relaxed-Unse 3.27 3.25 3.05 4.00
Sharp-Dull 4.82 5.00 4.50 5.00
Active-Passive 4.95 6.00 4.68 5.50
Fast-Slow 4.00 5.00 3.91 4.75

Total Scale 4.26 4.81 .55 4.04 4.81 .77i



TaLE 29

c.:OLPAHL.a 4AN WUNCO ';')V 7iSiw CoNGEPT

LTHRIC M.:441 POASIP

01111*

WaR $X,C0i.';M:,C To

:scale Black
T oot

Non-Black D Black hon-Black D

/111111011011110110.111111111011001.10611.1IIIMIMMIlso,

.,.Wk.......it.1. 110

11111110111111101111~11101 AMmIl...MMMIIIM

Gootiilkel 5.00 5.25 5.32 4.50
Beautiful-00x 5.32 5.50 4.95 4.25
Intelligent-Ignorant 5.22 5.50 5.12 5.25

Kind-Cruel 4.35 4.50 4.32 3.75
Rlaxed-Tenne 3.32 3.50 4.00 3.50
Valuably Worthicas 6.09 6.00 5.36 5.50
witie-ftioaish 5.45 4.00 6.00 4.75
Pleaaant-ftpleacant 5.32 5.75 5.05 4.75

Total Ulnae

a:110SE-
Largo-suall

5.03

4.55

3.25

5.00

.22 5.04

4.73

4.33

4.00

.56

Hardi.Zort 4.55 4.75 4.73 5.50
Reavrillght 4.41 4.75 4.36 5.25

liuggedeDelicete 5.3 4.50 3.95 6.03
Deep-Shallow 4.68 5.75 4.86 5.50

Stroaieak 5.68 5.75 3.64 5.75

Healthr-51ck 4.95 5.75 5.27 4.75

Total gicale 4.86 5.13 .32 4.78 5.25 .47

Re axed*Tenoe 3.3;= 3.50 4.00 3.50
Sharp Dail 5.18 5.50 5.35 4.25
Active- 'Passive 5.93 5.50 5.59 6.00
Fast -Clow 4.68 6.00 4.68 6.25

Total Scale 4.1 5.13 .35 4.96 3.00 .04



TaLh; 30

COMPARI6ON oe MEAN RATING5 CF THE CONCEPT 'AFRICAN ACCORDING TO
ETHNIC 14EMBERSHIP

Scale Black
Test

Non-Black D

Retest
Black Non-Black D

Evaluative
Good -Bad 5.41 5.50 6.27 6.00
Beautiful-Ugly 5.91 5.75 5.91 5.50
Intelligent-Ugly 6.00 5.75 6.32 6.00
Kind-Cruel 4.86 5.50 4.91 6.00
Relaxed-Tense 4.25 4.45 5.00
Valuable-Worthless 6.00 6.00 6.05 6.00
Wise-Foolish 5155 5.50 5.62 5.75.

Pleasant-Unpleasant 5.27 5.75 5.82 6,25

Total Scale 5.39 5.50 .11 5.67 5.81 .14

Potency
Large-Small 4.95 5.75 5.41 5.25
Hard-Soft 4.55 4.75 4.34 4.75
Heavy-Light 4.18 4.00 4.64 4.00
Rugged-Delicate 4.64 4.75 5.05 .5.25
Deep-Shallow 5.00 4.75 5.09 5.25
Strong-Weak 5.27 6.00 5.59 5.75
Healthy -Sick 5.27 6.00 5.73 6.00

Total Scale 4.84 5.14 .70 5.12 5.18 .06

Activity
Relaxed-Tense 4.09 4.25 4.45 5.00
Sharp-Dull 5.09 5.50 4.95 5.00
Active-Passive 5.05 5.00 5.73 6.00
Fast-Slow 4.45 5.00 4.86 5.50

Total Scale 4.67 4.94 .27 5.00 5.38 .38



TABI., 31

CHNOLS FROM PRE..IASTITUTL TO POST-INSTITUU IN SEMANTIC LIFFERENTIAL
JUDGil,MaiTS FOR PARTICIPANTS ACCORDING TO ETHNIC MEXBERSHIP

(The sign represents the direction of change and the value represents the
magnitude of the change)

Concept Evaluation

Changes on

?otency,

Black Non-Black

Activity,

Black Non-BlackBlack Non-Black

Poverty +(.19) +(.26) +(.36) +(.63) +(.62)

Cultural Deprivation .(.28) +(.04) .(.32) +(.20) ..(.5o) -(.20)

The Disadvantaged +(.12) -(.85) +(.0l) +(,32) +(.96) -(.06)

Black Self-Concept +(.54) -(.31) -(.05) None +(.13) +(.63)

Negro -(.11) +(.03) +(.07) -(02) +(.50) +(.13)

Racism -(025) +(.04) +(.09) +(55) +(.07)

Separatism +(.78) +(.10) +(.30) -(.25) +(.05) -(.50)

Militance +(.54) 4.(5) +(.04) -(.36) -(.15) +(.31)

Revolution +(.04) +(.56) -(.07) .(.22) +(.25) +(.56)

Welfare -(.18) +(.03) +(.17) -(.18) -(.18) +(.57)

Establishment *(.51) -(.54) -(.04) -(.22) None

slack Power +(.06) -(.72) -(608) -(.07) +(.18) -(.13)

African +(.28) +(.31) +(.28) +(.04) +(.33) +(.44)



TABLii; 32

MLAN RATINGS ANC DIFFERENCES IN ALLOCATION (D) OF THE CONCEPT "POVERTY"
AS RATED PRE-and POST-TEACHING ON THE THREE SCALES OF THE SEMANTIC
DIFFERENTIAL BY STUDENTS

Scale Pre-Teaching Post-Teaching Dit

Evaluative
Good-Bad 1.83 1.90
Beautiful-Ugly 2.07 2.15

Intelligent-Ignorant 2.85 2.63
Kind-Cruel 2.28 2.21
Relaxed-Tense 2.46 2.40
Valuable-Worthless 2.38 2.36
Wise-Foolish 2.66 2.53
Pleasant-Unpleasant 2.11 2.04

Total Scale 2.33 2.28 .009

Potency
Large-Small 4.40 4.31
Hard-Soft 5.45 5.20
Heavy-Light 5.00 5.11
Rugged-Delicate 5.04 5.16
Deep-bhallow 4.55 4.59
Strong-Weak 3.40 3.37
Healthy-Sick 2.62 2.55

Total Scale 4.35 4.33 .102

Activity
Relaxed-Tense 2.46 2.40
Sharp-Dull 3.46 3.90
Active-Passive 4.50 4.77
Fast-Slow 4.40 4.56

Total Scale 3.71 3.91 .172
*Based on Mean Scores



'TAB LI; 33

BEAN RATINGS All DIFFERENCES IN ALLOCATION (L) OF THE GUNCPT "NEGRO"
AS RATED PRE-AND POST-TEACHING ON THE THREE SCALES OF THE SERiZTIC
DIFFERENTIAL BY STUDENTS

Scale Pre-Teaching

=111.0.1.0111111111=1Ma

Post-Teaching D
*

Evaluative
Good-Bad 5.39 5.43
Beautiful-Ugly 5.38 5.42
Intelligent-Ignorant 5.33 5.13
Kind-Cruel 4.92 4.90
Relaxed-Tense 4.34 4.37
Valuable-Worthless 5.86 5.68
Wise-Foolish 5.20 5.10
Pleasant-Unpleasant 5.06 4,97

Total Scale 5.19 5.13 .030

Potency
4.77 4.89LargeSmall

Hard-Soft 5.13 4.95
Heavy - Light 5.13 5.13
Rugged-Delicate 5.48 5.17
Deep-Shallow 4.72 4.96
Strong-Weak 5.74 5.83
Healthy-Sick 5°10 5.40

Total Scale 5.15 5.19 .033.

MUM,
Relaxed-Tense 4.34 4.37
Sharp-Dull 4.95 4.97
Active-Passive 5.42 5.27
Fast-Slow 5.38 5.35

Total Scale 5.02 4.99 .001,

*Based on Mean Scores



TABLE 34

MEAN RATINGS AND DIFFatiLNC::;S IN ALLUCATIuN (D) OIL THE CONCE?T "RACISM"
AS RATED ?RE-AND ?UST-TEACHING ON THE THREE SCALE,', OF THE SEMANTIC
DIFFERENTIAL BY STUDENTS

Scale Pre-Teaching Post-Teaching Lo

Amormomamor=ole

Evaluative
Good-Bad 2.94 3.01
Beautiful-Ugly 3.03 3.03
Intelligent-Ignorant 3.46 304
Kind-Cruel 4.06 3.00
Relaxed-Tense 2.81 2.88
Valuable-Worthless 5.35 3.31
Wise-Foolish 3.23 3.21
Pleasant-Unpleasant 2.85 3.03

Total Scale 3.47 3.10 .231

Potency
LargeSmall 5.38 5.11
Hard-Soft 5.11 4.87
Haavy.Light 5.06 4.64
Rugged - Delicate 5.07 5.82
Deep-Shallow 4.71 4.62
Strong-Weak 4.56 4.23
Healthy-Sick 3.44 3.43

Total Scale 4.75 4.67 .031

A21121IX
Relaxed-Tense 2.81 2.88
Sharp-Dull 4.83 4.52
Active-Passive 4.38 5.24
Fast-Slow 4.99 4.59

Total Scale 4.25 4.31 .016

*Based on Mean Scores



TOL!: 35

_
MEAN RATINGS AND DIFFERENCES IN ALLOCATION (0) OF THE CONCEPT HAFRICApy
AS RATED PRE-AND POST - TEACHING IN THE THREE SCALES OF THE SEMANTIC

D DI "Di AL BY STUDENTS

Seale

,
Pre-Teaching Post-Teaching D

Mal-
Good-Bad
Beautiful -Ugly
Intelligent-Ignorant
Kind-Cruel
Relaxed-Tense
Valuable - Worthless

Wise-Foolish
Pleasant-Unpleasant

Total Scale

5.85
5.67
5.62

5.24
4.77
6.17
5.80
5.06

5.52

5.52

5.35
5.37
5.03

4.30
5.57
5.28

4.84

5.16

D
Large-Small 5.62 5.43
Hard-Soft 5.40 5.07

Beavy -Light 5.11 5.23

Rugged-Delicate 5.74 5.43

Deep-Shallow 4.99 4.77
Strong-Weak 6.20 5.67

Healthy-Sick 5.70 5.18

Total Scale 5.54 5.52

Activity
Relaxed-Tense 4.77 4.30

Sharp -Dull 5.10 4.91

Active-Passive 5.78 5,61

Fast-Stow 5.49 5.23

Total Scale

*Based on Mean Scores

5.29

.107

.008

5.01 .006



wN
TABLE 36

CHANCES FROY PREThACHINO TO PO:.aTLACHING IN SEMANTIC DIFFERENTIAL JUDGEIENTS
FOR S'I'dDENT

(The sign represents the direction of change and the value repre8ents the
magnitude of change,)

Concept Evaluation
Change On

Potency Activity..
Poverty -(.05) +(.26) +(020)

Negro -(.06) 4(.04) -(.04)

Racism -(.37) (.08) 4-(.06)

African -(.36) (.29) (.28)



TABLE 37

DIFFERENCES IN THE ALLOCATION (D) OF TM CONCEPTS O1 "NEGRO" AND "AFRICAN"
ON THE THREE SCALES OF THE SEMANTIC DIFFERENTIAL AS RATED PRE-INSTITUTE

BY PARTICIPANTS

Scale Negro African

Evaluative
Good-Bad 6.15 5.42
Beautiful-Ugly 6.15 5.88
Intelligent-Ignorant 5.88 5.96
Kind-Cruel 5.23 4.96
fOlaxed-lense 4.04 4.12
Valuable-Worthless 6.58 6.00
Wise-Foolish 5.73 5.54
Pleasant-Unpleasant 5.85 5.35

Total Scale 5.70 5.40 .114

atEasE
Large -Small 4.3$ 5.08
Hard-Soft 4.38 4.58
Heavy-Light 4.69 4.15
Rugged-Delicate 4.81 5.65
Deep-Shallow 4.58 4.96
Strong-Weak 5.65 5.38
Healthy-Sick 5.08 5L38

Total Scale 4.80 503 .105

-c,

Activity:,

Relaxed-Tense 4.04 4.12
Sharp-Dull 4.96 5.15
Active-Passive 5.35 5.04
Fast-Slow 4.38 4.54

Total Scale 4.68 4.71 .012



TA3LE 36

DIFFERENCES IN ':HE ALLOCATION (D) OF THE CONCEPTS OF "NLCRO" AND "AFRICAN"
ON THE THREE SCALES 0? THE SEMANTIC DIFFERENTIAL AS RATED POST-INSTITUTE

BY PARTICIPANTS

Scale Negro African D

M

Evaluative
Cood-Dad 6.12 6.23
Beautiful-Ugly 5.96 5.85
Intelligent-Ignorant 6.12 6.27
Rind- Cruel. 5.14 5.08
Relaxed-Tense 4.23 4.54
ValuableWorthless 5.81 6.04
Wise-Foolish 5.46 5.69
Pleasant-Unpleasant 5.00 5.88

Total Scale 5.48 5.70 .101

Potency
Large-Small 4.81 5.38
Hard-Soft 4.31 4.69
Heavy-Light 4.35 4.54
Rugged-Delicate 4.77 5.08
Deep-Shallow 4.96 5.12
Strong -Weak 5.54 5.62
Healthy-Sick 5.31 5.73

Total Scale 4.25 5.16

Activitz
Relaxed-Tense 4.23 4.54
Sharp-Dull 4.58 4.96
Active-Passive 5.42 5.77
Fast-Slow 4.58 4.96

Total Scale 4.70 5.06 .023



l'J:ii31,11; 39

DIFFERENCES IN THE ALLOCATION (D) OF THE CONCEPTS OF "NEGRO" AND "AFRICAN"
ON THE THREE SCALES OF THE SEMANTIC DIFFERENTIAL AS RATED PRE-TEACHING BY

STUDENTS

AMINNOMMIIINewr

Scale Negro
14

African

Evaluative
Good-Bad 5.39 5.85
Beautiful-Ugly 5.38 5.67
Intelligent-Ignorant 5.33 5.62
Kind-Cruel 4.92 5.24
Relaxed-Tense 4.34 4.77'
Valuable-Worthless 5.86 6.17
Wise-Foolish 5.20 5.80
Pleasant-Unpleasant 5.06 5.06

Total Scale 5.19 5.52 .105

Patency
Large-Small 4.77 5.62
Hard-Soft 5.13 5.40
Heavy - Light 5.13 5.11
Rugged-Delicate 5.48 5.74
Deep- Shallow 4.72 4.99
Strong-Weak 5.74 6.20
Healthy-Sick 5.10 5.70

Total Scale 5.15 5.54 .127

Activity
Relaxed-Tense 4.34 4.77
Sharp-Dull 4.95 5.10
Active-Passive 5.42 5.78
Fast-Slow 5.38 5.49

Total Scale 5.02 5.29 .002



TABLE 40

DIFFERENCES IN THE ALLOCATION (D) OF THE CONCEPTS OF "NEGRO" AND "AFRICAN"
ON THE THREE SCALES OF THE SEMANTIC DIFFERENTIAL AS RATED POST-TEACHING

BY STUDENTS

Scale Negro African

Evaluative
Good-Bad 5.43 5.52

Beautiful-Ugl 5.42 5.35
Intelligent-Ignorant 5.13 5.37
Kind-Cruel 4.90 5.03
Relaxed-Tense 4.37 4.30
Valuable-Worthless 5.68 5.57
Wise-Foolish 5.10 5.28
Pleasant-Unpleasant 4.97 4.89

Total Scale 5.13 5.16 .119

Potency
Large-Small 4.89 5.43
Hard-Soft 4.95 5.07
Heavy -Light 5.13 5.23

Rugged-Delicate 5.17 5.43
Deep-Shallow 4.96 4.77
Strong-Weak 5.83 5.67
Healthy-Sick 5.40 5.18

Total Scale 5.19 5.25 .020

Activity
Relaxed-Tense 4.37 4..$0

Sharp-Dull 4.97 4.91
Active-Passive 5.27 5.61
Fast-Slow 5.35 5.23

Total Scale 4.99 5.01 .001


